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Q. Why do some teachers, principals, and other school personnel seem to have negative attitudes toward gifted students?
A. Unfortunately, studies show that this is too often true. Children who are gifted do not fit easily into the structure of most schools 
and classrooms. Because they can be two to four years ahead of the curriculum offered at any grade level, they make it very hard for 
a teacher of twenty to thirty other children to find appropriate curricular experiences for them. They often question and seek more 
information about ideas than the teacher is prepared to give. Teachers may see children who are gifted as a challenge to their authority. 
They may refuse to do work that they consider boring or to repeat or practice lessons if they already understand the material. In a 
classroom where everyone is expected to do much the same work and cover the same material, this can be seen as a real problem. 
Pupils who are gifted can be demanding, challenging, intense, critical, oversensitive, highly verbal, and physically active, and they can 
devour material rapidly. None of these traits are problems in themselves, but they can present real problems for teachers who are not 
prepared to meet these needs. Some teachers do not know what to do with these youngsters and feel incompetent and threatened by 
them. For administrators, children who are gifted present needs for special services. This may be perceived as pressure on an already 
tight budget or cause special arrangements to be made that seem unnecessary. Fortunately, these attitudes often can be changed with 
professional development in gifted education.

Q. Do culturally diverse students require a separate curriculum?
A. If instruction is differentiated, a separate curriculum is not necessary. What is important, however, is that the teacher and others 
involved in gifted programming in which cultural diversity exists hold positive attitudes toward cultural differences, that they are aware of 
cultural and ethnic history and traditions, that lots of resources related to diverse populations are made available, and that the program 
is flexible and responsive to each child’s needs.

SOURCE: Adapted from B. Clark, Growing Up Gifted, 7th ed., © 2008. Adapted by permission of Pearson Education, Inc., Upper Saddle River, NJ.

Following are some important features of giftedness and talent, as used in this 
chapter and applied in school settings:

•• Each state establishes its own definition of children and young people who are 
gifted and talented. Although there are similarities, it is important to know the 
definition in the state where you live and/or work.

•• In states in which children who are gifted constitute a category of exceptionality, 
laws governing special education also apply to children and young people with 
gifts and talents.

•• Being specific about the area of giftedness will make it possible to offer appro-
priate services and educational opportunities to allow continuous progress to 
be made in each category of talent or giftedness. Being specific also facilitates 
communication as you describe a young person as being gifted in mathematics, 
gifted in leadership, or intellectually gifted.

•• Using giftedness and talent interchangeably will allow for concentration on the 
performance or potential for performance at levels that are exceptional in com-
parison with those of others of the same age, environment, or experience.

•• Giftedness and talent will be found in children from all ethnic and racial groups 
and from all socioeconomic levels. Giftedness is also found among children 
with disabilities and English learners.

Assessing Giftedness and Talent
The goal of assessment is to enable educators and parents to address the strengths 
and needs of children who are gifted and talented in one or in several categories. A 
thorough assessment paints a picture of the child, including his or her characteristics, 
interests, and strengths. Each category of giftedness must be assessed in different 
ways, using both informal and formal measures. Multifactor assessment of a student’s 
strengths may include such diverse informal measures as a portfolio of work samples, 


